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Abstract 
Across the Arab world, there is no single architectural accreditation body overseeing 
architectural education in the region.  This paper makes the case for establishing an 
Arab Architecture Accreditation Board and discusses the role it will play in developing 
architectural education and in particular moving towards sustainable development. 
First, it describes architectural education and what it entails, how architecture 
pedagogy takes on different criteria ensuring that academia responds to technical 
advancement, society requirements and future world strategies. Then it moves to 
describing architecture accreditation bodies in the UK, USA, Australia and the 
Commonwealth countries in terms of their history, validation criteria and specific 
differences between them. 
Finally, it will detail a short sequential review of some schools of architecture in Arabia 
in terms of their pedagogical criteria, the syllabi specifications for obtaining a Bachelor 
of Architecture degree and their validation criteria. 
Given that the achievement of sustainable development requires developing better 
building design through improving the educational system, the future of architecture 
professions in Arabia relies on rethinking how they educate their students and accredit 
their schools of architecture as part of a strategy towards achievable sustainable 
development.  
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Introduction  
Architecture is considered the response to human need for shelter and comfort 
(French, 1998). Architects lived on the building sites from the time of the pyramids to 
the end of the Middle Ages, and they were rarely independent individuals. Architectural 
education was first started in the Middle Ages, when the masons had lodges where 
they taught their secrets to the members and these were not accessible to the public 
and ordinary builders. 
Architectural education started at first as a practical post in the form of apprenticeship 
in many civilizations (Tschumi, 1995), and then it developed into a pupilage system 
until the first architecture academy was established in France in the 1671 Ecole Des 
Beaux Arte (Moffett et al., 2003). After this time, architectural education moved to 
become formally taught in schools/departments of architecture in different universities 
around the world from Italy, to Germany and the UK.  
Architectural education is the manifestation of the ability to conceptualise, coordinate 
and execute the idea of building, rooted in the tradition of humanism (Salama, 1995). It 
prepares the undergraduates for their future role in different aspects in relation to the 
built environment; therefore, the public’s needs, the building context, the relationship 
between the built environment and the natural environment and the impact of the 
natural forces, must be addressed as major factors influencing the design of the built 
environment (Abdou, 1979). It was found that university instructors often model their 
instructing methods on the courses they attended as undergraduates, and their 
courses are content-driven (Stoltz and Brown, 1994). Therefore acquiring good 
educational outcomes necessitated the founding of architecture accrediting bodies in 
different countries around the world starting from the UK in the 19th century (Crinson 
and Lubbock, 1994). Here, the accreditation is considered as acceptance of certain 
syllabus specifications that are taken by schools of architecture that fashion them into a 
course taught to undergraduates.  
Environmental concerns and practices were brought up by many civilisations long 
before the terms were used in the UN (Palmer et al., 2001; Aljammaz, 2006), but the 
actual international steps began after the Second World War, when environmentalists, 
educators and politicians had their attention dragged towards maintaining a better 
environment for our future generations through educating the current generations about 
sustainable ways of benefiting from the Earth (Hungerford and Volk, 1996; UNESCO, 
1977; Carson, 1965). The Third International Conference on Science, Policy and the 
Environment held in Washington DC in 2003 stated that curricula can be “packaged” to 
emphasise the connectivity among scientific, social, economic, technological, cultural, 
and value-based experiences, demonstrating the relationship between high quality 
environments and the other aspects of people’s lives. Through adding these 
components to traditional environmental education, students will recognise the 
obstacles facing a sustainable future for global society, by grounding the “stuff” of 
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science education in real life and real problems. The conference recommended that 
education should help students to identify values, assumptions and ethical systems in 
order to make their own decisions. Furthermore, it stressed that the undergraduates’ 
years are characterised by a maturation of their worldview and personal learning 
habits. For that, universities and colleges should provide the right environment in which 
undergraduates form their environmental awareness and sustainability thinking at all 
levels, so they later invest those acquired principles in their personal and professional 
lives (Blockstein and Greene, 2003). 
Architecture accreditation boards around the world 
In the UK – RIBA1 
It is interesting to know that while the first seeds of architecture pedagogy in higher 
education institutes started in France through military institutes of engineering in the 
17th century (Middleton, 1982), the UK preferred an independent route towards its 
architectural education. It began from the Royal Works, to the Royal Academy, to the 
Royal Society, and it moved from apprenticeship to pupilage, to higher education 
institutes, e.g. University College London, Liverpool and Birmingham Universities and 
Brixton School of Building (Cunningham, 2005; Crinson and Lubbock, 1994; Earle, 
1989; Kaye, 1960). There was a time when professionals in the building construction 
such as carpenters, contractors and masons took the job of the architect designer out 
of sheer experience rather than study, when architects actually involved themselves in 
designing churches, palaces and other monuments. The initiation of the RIBA came at 
the culmination of a series of British societies including the Architects Club (1791), the 
London Architectural Society (1806) and the Architectural Society (1831). The founding 
of RIBA came to distinguish the practice of architects from other workers in the building 
industry (Crinson and Lubbock, 1994) rather than getting involved in the training of 
architects process (Colvin, 1978).  
RIBA is the abbreviation for The Royal Institute of British Architects which was awarded 
its Royal Charter in 1837 which defined its educational responsibilities as follows: “An 
institution for the general advancement of Civil Architecture, and for promoting and 
facilitating the acquirement of the knowledge of the various arts and sciences 
connected therewith” (RIBA, 2003, p.2). The charter did not indicate the preferred route 
of acquiring that knowledge. The RIBA’s first decision was to restrict entrance to the 
architecture profession to those who actually studied it in well recognised institutions. 
The movement from apprenticeship to pupilage up to studying in universities or 
equivalent higher education institutions was gradual. It took a hundred years before the 
RIBA regulated the education of architects to take place within university and college 
architectural schools (Crinson and Lubbock, 1994). The RIBA conference in 1958 held 
                                                          
 
1 See RIBA homepage: http://www.riba.org 
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in Oxford took in six major recommendations that are still enforced after 50 years 
(Crinson and Lubbock, 1994). The conference recommended that architecture 
education should take place only in universities or similar institutions. In fact Britain had 
no actual academic system for architecture before the 1958 Oxford conference, and no 
centralised and exclusively academic education until the 1960s. Barrington Kaye 
described UK architecture education at that time as peculiar due to the fact that 
examinations preceded the education instead of vice versa, and the suggestion that 
formal instruction should replace office training faced opposition (Kaye, 1960). Before 
the Oxford conference recommendations were effective, only 22% of students were 
studying full time architecture courses in the universities (AJ, 135, 20 June 1962, 
p.1377, cited in Crinson and Lubbock, 1994, p.139). 
The RIBA’s main responsibility is in the 'the general advancement of architecture'. It is 
considered one of many contributors towards creating a green building debate, 
possessing a particular way of visualising the nature of the environmental problem 
which becomes reflected in differing commitments and design approaches (Fox, 2000). 
One of the reasons for the RIBA recognising architectural courses and examinations is 
to facilitate an ongoing dialogue between the practicing profession and its knowledge 
base (Roberts, 2004). The RIBA is also keen to see evidence of diversity: 
specialisation and innovation in schools’ curricula besides achieving standards beyond 
the minimum pass level (Roberts, 2004). The Quality Assurance Agency (QAA) was 
invited by the RIBA to work with their visiting board creating a strategy that includes 
promoting good architecture through taking a variety of steps to provide high quality 
support services. 
RIBA Education Department and validation policy 
RIBA advises on all aspects of the process towards becoming an architect, from 
selecting GCSEs and A-levels to final qualification as a chartered architect. Through 
validation, the RIBA identifies courses and examinations which achieve the standards 
necessary to prepare students for the professional practice of architecture. From 
September 2003 the RIBA assumed sole responsibility for visiting boards in the UK. 
Schools of architecture all over the world participate voluntarily in the RIBA validation 
scheme as it offers a high quality, robust and objective peer review service, the result 
of over 100 years of experience. At the beginning of the 20th century the RIBA 
established an alternative route to membership when it embarked upon the recognition 
of courses and examinations considered to have the necessary minimum standard for 
exemption from the RIBA examination. In 1924 the Visiting Board was established to 
visit schools of architecture and ascertain the effectiveness of their courses and 
examinations in achieving the standards necessary in preparing students for the 
professional practice of architecture. RIBA publish an ‘Outline Syllabus’ which forms 
the basis of its own examination in architecture. The syllabus has normally been 
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reviewed and republished every five years, and graduates from universities that adopt 
the syllabus get exempted from the examination. 
What is ARB? 
The Architects Registration Board (ARB) was appointed by the RIBA in accordance 
with the Architects Directives to notify courses to the EU. ARB was established by the 
Parliament Architects Act in 1997. It is not authorised to validate international 
qualifications, which is the responsibility of RIBA. Also recognition of international 
qualifications by RIBA doesn’t necessarily grant recognition by the ARB. Overseas 
students should apply to ARB for assessment of their qualifications at Part 1, 2, and 3 
of RIBA outline syllabus to get qualified as a registered UK architects (RIBA, c2003). 
ARB is the independent statutory regulator of all UK registered architects. It has a 
criterion for prescribing UK architecture qualifications and requirements for practical 
experience, which promotes good standards both in the education of architects and in 
professional practice. Since September 2003, ARB ceased visiting UK schools of 
architecture. Schools simply provide ARB with a copy of the RIBA visiting board report 
and documentary evidence that they meet all ARB criteria. 
Architecture courses validated by the RIBA for non-UK universities 
RIBA validates or recognises courses of many universities around the world, some in 
partnership with the CAA that include Argentina, Australia, Bulgaria, Chile, China, 
Columbia, Egypt, Finland, Ghana, India, Ireland, Jamaica, Kenya, Malaysia, New 
Zealand, Pakistan, Papua New Guinea, Poland, Romania, Russia, Singapore, South 
Africa, Sri Lanka, Switzerland and Uganda. 
RIBA also validates certificates obtained from American architecture schools for those 
who intend to work in the UK, which perhaps comes as a result of mutual agreement 
between the two accreditation bodies. 
In the USA – NAAB2 
The National Architectural Accrediting Board (NAAB) is the sole agency authorised to 
accredit US professional degree programmes in architecture. Since most state 
registration boards in the United States require any applicant for licensure to have 
graduated from a NAAB accredited programme, obtaining such a degree is an 
essential aspect of preparing for the professional practice of architecture. While 
graduation from a NAAB accredited programme does not guarantee registration, the 
accrediting process is intended to verify that each accredited programme substantially 
meets those standards that, as a whole, comprise an appropriate education for an 
architect. 
                                                          
 
2 See NAAB homepage: http://www.naab.org  
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The NAAB accredited curriculum programme includes general studies, professional 
studies, and electives, which together comprise a liberal education in architecture. 
NAAB requires an accredited programme to produce graduates who are competent in 
a range of intellectual, spatial, technical, and interpersonal skills; understand the 
historical, socio-cultural and environmental context of architecture; are able to solve 
architectural design problems, including the integration of technical systems and health 
and safety requirements; and comprehend architects' roles and responsibilities in 
society. 
At one point US architectural education was affected by Bauhaus theory, since most 
Bauhaus academics fled Germany to USA from 1933-1938, beginning with Josef 
Albert, Walter Gropius, Lázló Moholy-Nagy, Marcel Breuer, Ludwig Mies Van Der 
Rohe, Herbert Bayer, through to Walter Peterhans. The direction of architectural 
education in the USA changed since they were offered key positions in many 
prestigious schools of architecture, such as Harvard, Chicago Institute of Design, Black 
Mountain College, and Armour Institute in Chicago (Wolfe, 1993). Gropius carried his 
theories in the late 1930s and eventually overthrew the Beaux-Arts system that had 
long dominated the American architectural education (Gelernter, 1999). Meis Van-Der 
Rohe’s move towards symmetrical monumentality eventually culminated in the 
development of a highly rationalised building method that was adopted in the 1950s by 
the American building industry and its corporate clientele, and his teaching influenced 
well known architects such as Philip Johnson (Frampton, 1985). German architects 
revolutionised American architecture, therefore indirectly modifying the NAAB 
curriculum. 
NAAB international policy 
Architecture schools who seek NAAB advice in developing their educational standards 
are provided assistance whenever they request it. NAAB forms teams of American 
professionals to undertake onsite visits of schools in other countries. In anticipation of 
such visits, the schools may be asked to prepare a report on their present educational 
standards, equivalent to the British RIBA Academic Portfolio Report (APR). The NAAB 
visiting team may produce a written report similar to the RIBA visiting team report 
(VTR), but NAAB at the same time ensures that the inspected schools know that the 
team will provide consultation rather than accredit or validate the schools’ programmes. 
NAAB also invites professionals from other nations to join their accrediting teams in the 
USA as observers of the whole process. The assistance can be provided through a 
request for assistance for information about accreditation made by an entity or authority 
which is charged with the responsibility for architectural education.  
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In Australia – AACA3 
Prior to founding the Architects Accreditation Council of Australia Inc. (AACA) in 1974, 
the original nominating bodies included all State and Territory Architects Registration 
Boards and the Royal Australian Institute of Architects (RAIA). 
AACA is responsible for establishing, coordinating and advocating national standards 
for architects in Australia and for establishing and maintaining mutual recognition 
agreements with overseas authorities. The National Assessment Panel (NAP) is a sub-
committee of AACA which addresses certain issues such as schools’ accreditation and 
recognition, continuing professional development and education, and architectural 
practice examination review. AACA have twelve main objectives that include promoting 
common academic standards throughout Australia for registration of architects and 
facilitation of national and international recognition of qualifications, to assess 
architectural education and training in accordance with AACA guidelines, to coordinate 
acceptable standards of architectural education for national and international mutual 
recognition agreements, to define acceptable standards of practical experience for 
registration, to provide registration examinations to those who wish their certificates be 
recognised by AACA National Competency Standards in Architecture, and to negotiate 
mutual recognition agreements with appropriate authorities in other countries. 
AACA is structured from nominated bodies of each state and territory architects 
registration boards. The council carries out accreditation of each architecture 
programme every five years, with annual visits to schools of architecture. The National 
Visiting Panel (NVP) presents its recommendations to the relevant accrediting 
authority. Those visits are carried out in conjunction with the Royal Australian Institute 
of Architects, (RAIA). It also engages in mutual recognition agreements with other 
countries including Singapore, USA, Hong Kong-China, and UK. And it also cooperates 
with the Architects Education and Registration Board of New Zealand in relation to 
matters including the professional recognition of those registered in the occupation 
‘architect’ in New Zealand and Australian jurisdiction (AACA, 1997; AACA and RAIA, 
2006). 
According to the Australian Architecture Programme Accreditation and Recognition 
Procedure document, published in 2006, accreditation is “the formal endorsement that 
the graduates from a programme are deemed to posses the competencies required to 
progress toward registration as an architect” (AACA and RAIA, 2006, p.42). A 
programme’s accreditation status is determined by the relevant accreditation authority, 
following assessment by a national visiting panel and consideration of the 
recommendation of that panel (AACA and RAIA, 2006), whilst the National 
Competency Standards in Architecture (NCSA01) is the document that sets out the 
competencies required for registration, the recognition is ”the formal endorsement of a 
                                                          
 
3 Source: http://www.aaca.org..au  
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programme by The Royal Australian Institute of Architects that its content meets the 
requirements of the RAIA Education Policy, and its students and graduates are eligible 
for membership of the RAIA” (AACA and RAIA, 2006, p.43) and school/programme is 
the “entity within a tertiary educational institution that delivers the professional 
qualification” (p.44). 
In Commonwealth Countries – CAA4 
The Commonwealth Association for Architects (CAA) was founded in 1965 to promote 
cooperation for the advancement of architecture in the Commonwealth to share and 
increase architectural knowledge among its 37 members. The association is best 
known for its procedures for the validation of courses in architecture which convene 
multilateral visiting boards to schools to assess courses against set criteria. This results 
in a list of qualifications recommended for recognition by members. Since 1968, the 
CAA has periodically published a list of schools of architecture whose qualifications are 
considered after inspection to be of a sufficient standard to recommend to National 
Authorities that they be accepted for recognition as meeting the academic 
requirements appropriate for registration, accreditation, or acceptance as an architect. 
The means of producing this list is known as validation; i.e. the granting of recognition 
to a course or programme which has been tested to produce results of a minimum 
acceptable standard against set criteria, i.e. output related testing.  
Architecture education in China5 
According to Xue Feng Wang, a former officer of the Urban Planning Department at 
Provincial level in the People’s Republic of China, the Ministry of Construction set new 
regulations for becoming an architectural professional in the early1990s and other 
regulations for becoming professional in town planning6 were set in 2000 (Wang, 
Architecture Education in China, interview with author, Al-Hassan, 2007). 
Students graduate from a five-year long programme for the Bachelor of Architecture 
and Town Planning degree. To qualify in architecture and town planning, they should 
obtain five years work experience before taking the National Examination in either 
architecture or town planning. When they pass the exams they gain the certificate of 
professional qualification in the first level (junior), but if they want to be recognised as 
senior architects, then they need another three to four years of experience during 
which they register in at least two weeks of CPD programmes that are recognised by 
                                                          
 
4 Source: http://www.comarchitect.org and http://www.comarchitect.org/find_institute.htm (last 
viewd 23 April 2008)  
5 See the home page of Ministry of Construction of the People’s Republic of China: 
http://rjs.cin.gov.cn or: http://www.cin.gov.cn (both in Chinese) 
6 Chinese town planning is slightly different from western urban planning. In China there is no 
landscape architecture since it is integrated in architecture and town planning. Town planning is 
more to do with design planning. 
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the government. The reason behind setting this new system almost ten years ago was 
to meet the international requirements for architecture qualification that will enable 
Chinese architecture and town planning graduates to work in other countries around 
the world (Wang, interview with author, Al-Hassan, 2007). 
Architectural education in the Middle East region 
The beginning of Arabic architecture is very much linked with Islamic architecture. Prior 
to Islam, Arabic countries had a multi-cultural architecture depending on the country’s 
strategic location, e.g. in Syria, the architecture was influenced by the Byzantine 
Empire, and architecture in Egypt can be traced back 7000 years, whilst in Iraq, 
architecture started alongside the Mesopotamian civilization. After Islam, Prophet 
Mohammad bin Abdullah designed the first square shaped mosque, in 622MD. This 
building design marked a major change in architecture in the Middle East. The 
architecture was influenced by deserting certain ornamental designs leaving behind 
human and animal figures (Petruccioli, 2002). In other countries, architecture was 
taught through apprenticeship (Chadirji, 1986). The 16th century architecture is 
commonly called ‘classical’, the term is applied with particular emphasis to the half 
century from 1537 to 1585 when Sinan was chief architect of state under the Sultan 
Suleyman I, Selim II, and Murat III. About 450 civic and religious architectural 
structures were attributed to Sinan, (Erzen, 1988). Arabic countries embraced formal 
architectural education following the western world examples in Egypt, Syria, and Iraq 
(Abu Ghazzeh, 1997; Chadirji, 1986; Lolah, 1986; Barrada, 1986). The majority of the 
academic staff of Arab countries use western text books as references in the teaching 
process rather than editing their own books that respond to all aspects of architecture 
in their region. 
After the establishment of the first school of architecture at King Saud University in 
1968, and four other schools thereafter in Saudi Arabia, architectural education was 
inclined to take up modern architecture and technical competency. Architecture taught 
in Saudi Arabia adopts a Bauhaus generated American model. The curriculum places 
emphasis on design pedagogy which is supplemented with history and theory courses. 
A similar process is undertaken in the Department of Architecture in Kuwait University. 
Saudi Arabian universities are inspected regularly by NAAB’s visiting teams, who 
provide them with advice, but do not validate their programmes and similarly go to 
Kuwait University as advisors. Graduates of this system lack concern for the long-
range effects of their designs. Many of the architects are adopting western design 
concepts, such as the use of immense blocks of steel and glass as symbols of the 
accelerating economic and technological development of the country. Critics of modern 
architecture argue that there is a need to develop alternative design solutions that 
respect the socio-cultural and environmental setting of the contemporary works of 
architecture (Able, 1986). The concept of regionalism in architecture was proposed and 
received considerable support (Abu Ghazzeh, 1997; Spence, 1985).  
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In Kuwait, the Department of Architecture was first initiated by academics in the Faculty 
of Engineering in Kuwait University in collaboration with American and Saudi Arabian 
expertise (Abdullah, 2003). Because of the absence of an Arab accreditation body for 
almost all university courses, and also because NAAB does not accredit syllabi of 
countries outside USA, the Kuwaiti Department of Architecture syllabus remains 
unaccredited. Furthermore, NAAB members pay the department bi-annual visits to 
ensure that they follow the American syllabus model in Kuwait which means that there 
is a straightforward relationship between the two syllabi. This will inevitably lead to 
deficiency in the Kuwait syllabus content since it will respond more to the American 
environmental and cultural needs instead of reacting to any environmental changes in 
Kuwait. In that sense, development of architectural education in Kuwait is linked to 
directions of American attitudes whether towards sustaining the environment, or 
following the footsteps of American policy, or any other possible direction. 
The University of Jordan was established in 1962, with the Department of Architecture 
Engineering founded in 1975. The study plan of the Bachelor of Science in Architecture 
is composed of 165 credit hours, requiring a minimum of five years for completion. Nine 
weeks of summer practical training is also required. In Syria, the Faculty of Engineering 
was founded in Aleppo in 1946, with teaching aimed at instructing the engineer both 
architecturally and civilly. In 1967 an architectural section was started in the University 
of Damascus that was transformed in 1982 to a Faculty of Architecture. Two other 
architectural faculties were founded later in Homs and in Latakiya in 1980 and 1984 
respectively. A unified architectural education was constructed for all faculties of 
architecture in Syria in which architecture and ancillary subjects make up 
approximately 60% of the curriculum. Students devote ten hours per week to 
architecture in their undergraduate years, until their last year when they take 12 hours 
per week, with urbanism and related projects taught in their fourth and fifth years. 
Professors direct their students’ attention towards Arabic and Islamic architecture and 
issues relevant to 21st century requirements and Syria as it is their home country 
(Lolah, 1986). 
During Muhammad Ali Pasha’s rule of Egypt – he was originally of Albanian origin – he 
hired foreign experts in the process of modernisation of Egypt after the western model 
which he was in favour of. Most of the foreign experts hired were French, and to speed 
up the reformation process, he established a new school in the 1820s that adopted the 
French curriculum and educated the technocratic class belonging to his army. The 
government press established under his ruling published text books translated from 
French to Arabic and the first academic mission was sent to France to acquire higher 
education as part of the new state’s restructuring requirements (Rabbat, 1997). The 
University of Cairo was established in 1880 during the Ottoman era, with much 
influence of the German technology-oriented style of teaching architecture (Ozkan, 
1986). Architectural education in Egypt still follows the western pattern in theories and 
contents. This comes as a result of the academic staff finishing their higher education 
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in the western hemisphere, which led them to use western literature in their teaching. 
The architecture curriculum is derived within the curriculum of the Faculty of 
Engineering, since the department belongs to this faculty (Ibrahim, 1998). The 
programme of Bachelor of Architecture degree of University of Cairo is accredited by 
the RIBA. 
Based on the architectural bodies around the world, a map was generated to illustrate 
the position of the Arab countries in the accreditation matrix as follows: 
 
 
Figure 1: Architecture Accreditation Boards on World Map7 
The place of sustainable development in Arab architectural education 
Based on a survey of eight African and Middle Eastern schools of architecture, Salama 
and Abdou (1999) noted that the terms sustainability, sustainable development, green 
design, ecological design and sustainable design practices did not appear at all in any 
of the course titles or course descriptions, although some of their curriculum content 
emphasised the importance of environmental issues. Alsherif in 2005 interviewed 
Khalid Alsultany, a visiting lecturer at the School of Architecture in the Royal Danish 
Academy of Fine Arts, who also worked for some time in Schools of Architecture in the 
Middle East.  In the interview Alsultany stated that “Academic institutions [of the Middle 
East] at this stage are lethargic, lacking influence, out of date, and don’t respond to 
modernity like other international architectural education systems”. Further, Alsultany 
added that tutoring is accomplished through using old teaching methods that are no 
longer practiced worldwide, engaging mostly in counting the students’ mistakes instead 
of talking to them and listening to their opinion in order to understand their point of 
view. There is poor coordination across architecture schools in the Middle East region, 
                                                          
 
7 Map Source: http://serc.carleton.edu/usingdata/nasaimages/index4.html  
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where they look outwards to western dominated expertise, rather than cooperating 
between themselves. Alsultany suggested that the European model of qualification 
recognition would be more appropriate for them (Alsherif, 2005)8.  
There is a need to develop an educational curriculum that will help the students to 
understand the meaning and value of vernacular architecture that will enable them to 
design culturally appropriate built environments (Abu Ghazzeh, 1997). For example, in 
an interview with one of the authors, Mortazawi, a Kuwaiti architect, explained that 
during her undergraduate years in Kuwait University, she was taught concepts that 
related to sustainability, but was not really prepared for what would take place after 
graduation. The knowledge gained during academic study was unusable, and did not 
meet the needs of her housing association clients (Mortazawi, Z., Architecture 
Curriculum and Actual Life Practices, interview with Al-Hassan, 1 March 2006). There 
should be a new manner approaching the design of the built environment which 
necessities the revision of architectural programmes, curricula and their 
implementation. Salama and Abdou (1999) conducted a survey in which they claim that 
sustainability concepts are in their birth phase within architecture schools, and rarely 
refer to the environmental context within the region and architecture courses underlying 
the socio-cultural domain are not the concern in some schools in terms of number of 
courses and their academic content. 
The process of architectural education in the Arabian region has been slow to respond 
to the demands placed on the profession by the international community (Salama and 
Abdou, 1999). Architectural education should become more responsive to sustainability 
and sustainable development realms. The academic community should be involved in 
providing opportunities for future architects and urban designers to develop more 
socially responsible and environmentally responsive architecture. 
It is recommended that architectural educators should strive to balance the way in 
which students view relationships with the physical and social world. Architecture 
students should be made aware of alternative viewpoints including the view of the 
material world as something to be respected rather than to be conquered and 
controlled. 
In 1999, a survey was conducted on architectural education in the Muslim World, in 
which it was found that the curricula within the surveyed areas tend to lack a clear 
orientation. They contained little movement towards the inclusion of cultural issues. 
The teaching methodology was very much influenced by the foreign models and 
western references, depending heavily on the literature and text books of the west. 
Furthermore, it appears that there is little interest or effort in architecture schools to 
develop inter-regional relationships within the architectural schools through 
                                                          
 
8 Interview published on:  http://archiangel.mylivepage.com/forum/530/199 (last accessed 19 
April 2008) 
 
A.H. Al-Hassan & S.J.M. Dudek: Promoting Sustainable Development in Arabia through 
Initiating an Arab Architecture Accrediting Board 
 
  83 
CEBE Transactions, Vol. 5, Issue 1, April 2008 
Copyright © 2008 CEBE 
student/staff exchange or even organise field visits to exchange expertise. And finally, 
the majority provide their undergraduates with compulsory courses, which deprive the 
students from exercising any choice, even when the elective courses are there in the 
school booklet (O’Reilly, 1999). The survey concluded that in spite of the efforts of 
different well recognised organisations, such as Aga Khan Award for Architecture and 
AKAA, architectural education did not have a high priority in governmental education. 
Sad to say, in 2007, architectural education is still not a governmental priority in those 
countries. Abalkhail (2004, p.1) questioned the reasons behind the low number of 
creative architects in the Arabian World, wondering whether it is attributed to “our bad 
educational luck, that the graduates produced could only be considered as half an 
architect, in other words only half qualified”, or is it possibly attributed simply to the 
architecture practice atmosphere that does not push them towards creativity. He 
questioned the role of society and its educational and professional institutes in such 
situations since Arab architects excel in other countries around the world (Abalkhail, 
2004). 
It is often said that it is better to lead an intelligent willing worker than to drive an 
uncomprehending unwilling one. It is better to help a student along a way to travel than 
to drive him without telling him where he is going. It is the quality of the man that 
matters and not his knowledge or his ability to use his fingers (Allsopp, 1952). 
The need for an accreditation board in the Arabian region 
Through observing the current pedagogical practices in universities of the Arabian 
region, it is noticed that many of them have established architectural education a long 
time ago. Some countries prefer the American style, e.g. Saudi Arabia and Kuwait, 
others prefer the French system, e.g. Lebanon and Syria, and in Egypt they started 
with both the French and German systems, but ended up closer to the British system of 
teaching rather than other western systems. One also observes that most of those 
countries do not include professional experience as part of their graduation 
requirements for obtaining a Bachelor of Architecture degree. Also, Arab universities do 
not have a unified theme to realise their region’s need for architecture design that is 
related to their climate, including Mediterranean countries located in North Africa and 
Asia, or the countries with desert climate of the Gulf, and countries with a variety of 
topography from South to North. 
For all the reasons above, it is recommended that Arabic countries should benefit from 
the expertise of those countries around the world to establish their own accreditation 
(validation) board. In which case, they will not start from zero, but in fact they will 
continue from where others reached. Arab architectural education systems need to 
develop their own model based on their climate and culture, but also adapt to what is in 
the market. Looking at the Australian model, one notices that the Australian syllabus 
model is strong both in design and technology. Because the Australian climate is 
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similar to the Arabian region climate, the architecture syllabus of Australia may be more 
appropriate for that region of the world than the British, or the French, or the American.  
Because the Australian educational system is designed for creating sustainable 
architecture in an arid climate such as Australia, one should think it is logical for the 
Arab region to adopt an architectural educational system that is similar in core to the 
Australian curriculum, bearing in mind the cultural differences between the two regions. 
To ensure that all schools of architecture adopt amalgamated programmes or at least 
share similar core course and professional experience requirements, they should 
initiate the Arab Architecture Accrediting Board (AAAB). The AAAB should have 
representative members from all Arab nations, and have its own budget and 
headquarters with all facilities available for all members. It should also build its own 
‘outline syllabus’ which responds to the countries’ climate, culture, heritage, and 
aspirations and is available for all schools to follow in their programmes in order to be 
validated by the AAAB Visiting Team. Founding AAAB will add more validity to 
certificates obtained in the Arab World, as well as remove any confusion in case 
graduates decide to follow the architecture profession outside their own countries. 
Confusion over evaluating certificates of different schools of architecture will cease, 
since they will know in advance the curriculum content that each institute provides to its 
undergraduates through corresponding with AAAB. And finally founding AAAB will be 
the new challenge facing higher education systems in that region of the world, since it 
will be the first initiative taken towards obtaining a better architectural education, 
something that has never been done for other disciplines. 
Conclusion 
This paper exhibited how architecture education is developing gradually in many 
regions around the world in accordance with their national architecture bodies that 
organise entrance to the profession through ensuring proper architectural education 
beside other things. Further, it clarified how the Arab region is missing out in this 
criterion since they lack such a body although it will contribute to achieving sustainable 
development in the building industry.  
Creating special curricula that make benefit of clean renewable solar energy through 
sustainable architecture designs will make a huge break from utilising oil-based, non-
renewable, unclean energy. The paper also calls for incorporating applicable 
sustainability concepts into existing accreditation systems and the suggested AAAB. 
The Arab Architecture Accreditation Body should help faculty members make 
sustainability an integral part of their research and education, through formal and 
informal initiatives and permanent programmes for faculty development. Perhaps the 
Australian curriculum can present a good example for the Arab universities to benefit 
from during their curriculum development process since it responds to their hot arid 
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climate requirements as well as being well established in the three elements of 
technology, design and humanities. 
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